Information for Professional Mentors
A mentor can fulfil many roles. You might find that you take on specific roles at different times
according to the needs of the student you are mentoring. Here are some mentor roles for you to
consider:










Challenger – here to question your mentee’s assumptions, probing for the ‘bigger picture’
Critical Friend – supportive, but not expecting your mentee to accept what you say
Goal-setter – enabling your mentee to focus on and set their own goals
Role-model – You will have valuable experience your mentee can learn from
Guide – showing how the University and discipline-specific systems and networks function
Sounding Board – acting as an independent person to bounce new ideas and suggestions off
Listener – an unthreatening open ear, offering reflective questions
Catalyst – helping facilitate your mentee’s personal development and change
Bridge – potentially opening new doors and avenues for thought

Source: Clutterbuck, D (1998) Learning Alliances, CIPD, Wimbledon
Mentor Skills
Mentors do not need to have any particular qualifications, rather the key skills required are:









listening and questioning
challenging your mentee to consider their learning and what they’re going to do with it
providing insights into ‘the way things are done around here’
guidance and advice on the sector and career progression
being a positive role model
being curious and encouraging your mentee to be curious
facilitate networking and building supportive connections
challenging negative/limiting beliefs

What mentors can bring to the mentoring relationship
Mentors bring their own personal and professional experience, knowledge and skills to provide
valuable input into the mentee’s personal development objectives/goals.





Support to the mentee as they identify the next steps or actions to achieve their goals/
objectives.
Responding to questions or offering your own learning experiences to help the mentee
understand the potential outcomes which can result from actions or decisions made.
Honest and non- biased feedback to the individual mentee on their performance.
Reviewing the progress made towards achieving the objectives which were first set at the start
of the mentoring relationship.

Contact the Medical School
Please contact the relevant Year Coordinator or the Student Wellbeing team if you have any concerns
about a student. It could be that you are worried about their welfare, that they say something which
concerns you or if you think they require additional support. It could also be a conversation which
leads to the students disclosing information which calls their professionalism into question. Please
pass on this information so the Medical School can consider the context and act on it if necessary.

Holding individual meetings with your tutees
The essence of these meetings is very simple, namely that you and the student:


Discuss the student’s performance and ambitions (drawing on evidence)



Help the student to reflect on their performance and consider areas for
improvement



Get to know the students as an individual. Find out what their interests are
and suggest contacts or resources they can consider



Help the student to make and record a forward plan

The framework for these meetings draws on the theories of experiential learning, such as the
work of David Kolb1
Although we do not currently refer to these meetings as “appraisal”, there are clear parallels with
professional appraisal as conducted in the NHS, and it may indeed be helpful to consider the
meetings as similar to that process. The GMC guidance on Appraisal and revalidation can be
found here and is defined under these key areas:

Help the student to reflect on their performance
Students should be helped to reflect on the significance of the outcome and the implications for
their learning and development. Reflecting on things they are proud of or have achieved, things
they have found difficult, things that have helped and things that have hindered can be a helpful
way for them to collate these, and link them back to their perception of strengths and
weaknesses.

1

Kolb. D. A. and Fry, R. (1975) Toward an applied theory of experiential learning. in C. Cooper (ed.), Theories of
Group Process, London: John Wiley.

Help the student to make and record a plan
This should conform to the model of a Personal Development Plan. It can cover


Remediation – what needs done to address poor performance?



Consolidation – how can I maintain things I have done well and push forward in other areas
towards a global ‘acceptable’ level of performance



Growth/diversification – to encourage and ‘stretch’ students who exceed normal
performance standards

A series of objectives should be discussed, along with possible action(s) needed to achieve it,
and a timescale by which it should be achieved. As with appraisal, the objectives should be:




Specific: it is important to be as clear as possible about the issue on which the objective
is focused – ambiguity will make the objective difficult to review at a later stage (e.g. at the
next meeting)
Measurable: how will the objective be reviewed and recognised at some future point –
how will you know it’s been achieved?
Agreed (or at least accepted) and Realistic: Check with the student that it is something
that they are likely to be able to achieve. When appropriate, break the process down into
smaller steps which together may fulfil the larger objective.

The Plan should be recorded by the student. They can save this on their PebblePad Workbook.
This means that it can readily be reviewed at the next meeting.
In addition to the above, you should ask about extracurricular / personal factors, and give the
student an open opportunity to raise things that are concerning them. These may include social
and/or health issues, or questions about career choices. Where necessary, pastoral care issues
can be communicated to the relevant Year Coordinator or Student Wellbeing team.
Some general tips, drawn from the appraisal literature 2, may help to make the meetings go well:










2

Show concern for the student’s comfort by considering the environment – privacy,
freedom from interruptions, taking a break if the discussion becomes lengthy or ‘difficult’
Begin the discussion with a friendly, non-threatening question that shows interest or
concern to help put the student at ease
It will not always be relevant, but if it seems at all appropriate, discuss confidentiality and
what either of you will do if you feel that this needs to be breached, including who any
information might be shared with, and what you will do with any notes you make (see
below).
Use open questions to raise areas for discussion and allow the student opportunities to
describe, explain and explore
Listen and show you are listening by giving paraphrased summaries to check your
understanding of their comments
Avoid evaluative, judgmental language in the way you present your comments
Smiling, nodding, and showing interest and that you are listening all help to maintain
rapport
It is important that the student does most of the talking – you should be aiming for
something like a 70:30 ratio in terms of the talking that occurs (that’s 70% them and 30%
you). The interpersonal environment has an enormous influence on the degree to which
the student will feel free to contribute.

http://www.faculty.londondeanery.ac.uk/e-learning/appraisal/the-key-role-of-self-assessment

Additional Resources to support students
GMC - The reflective practitioner - a guide for medical students
GMC – Achieving good medical practice
GMC - Support groups for students at higher risk of failing
GMC – General Information for Medical Students
GMC - Supporting Medical Students with Mental Health Conditions
GMC – Welcomed and Valued
UoE – Understanding good academic practice
UoE – Study advice and support
UoE – workshops available to students
UoE – Disability Service advice on supporting students

"Medicine needs to celebrate the contribution from students from all social backgrounds
and so encouraging people from under-represented groups to consider a career as a
doctor is hugely important. Scotland, like the rest of the UK, should have a diverse
workforce, so it is vital that medical schools engage in ways to widen participation to
medicine. "

Dr Colin Melville
GMC Director of Education and Standards

Equality, Diversity and Inclusion Resources
UoE – Race equality network
UoE - Edinburgh Race Equality Network (EREN) Book Club
UoE - Edinburgh Race Equality Network
UoE - RACE.ED is a cross-university network concerned with race, racialization and
decolonial studies from a multidisciplinary perspective.
UoE – Women in Medicine
RCP London – Women in Medicine
UoE – Scholarship and Funding support

Training available to Professional Mentors
There are a range of courses available to you as a member of the University of Edinburgh
community. Please see the following links for additional information or contact Nicola Crowley,
Head of Administration for further information.
Toolkits for supporting students – you will require your MyEd log in details to access these
resources.
https://www.ed.ac.uk/staff/student-support/student-support-training/overview-of-trainingavailable/training-available-for-staff
Clinical Educators Programme
Equality and Diversity training

Staff Discounts - https://www.ed.ac.uk/human-resources/staff-benefits/discounts

Year Coordinators are the first point of contact for any questions relating to students:

The Student Wellbeing Team can be contacted at any time should you need to share
information about a student:
Senior tutor – Dr Kirsty Dundas
Director of Student Wellbeing – Dr Alison Scott
Student Wellbeing Manager – Dr Justine Seran
Student Wellbeing Administrator – Mrs Elaine Fairchild
Professionalism and Wellbeing Lead – Dr Martina Balaam
Med.StudentWellbeing@ed.ac.uk- for any advice on mental or physical wellbeing, academic or
personal issues. No question is too big or too small. The team is always happy to help.

The following staff can be contacted should you need any information about the MBChB
programme or professional requirements:

Year Directors can be contacted if you have any concerns about student performance:

